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Quality Assurance Review  
 
The review team, comprising of host school leaders and visiting reviewers agree that 
evidence indicates these areas are evaluated as follows: 

Leadership at all Levels Leading 

Quality of Provision and   
Outcomes 
 
AND 

Leading 

Quality of Provision and  
Outcomes for disadvantaged 
pupils and pupils with additional 
needs 

 

Area of Excellence Not submitted for this review 

Previously accredited valid Areas 
of Excellence 

N/A 

Overall Peer Evaluation Estimate Leading 
 
Please note that a Challenge Partners Quality Assurance Review is not equivalent to 
an Ofsted inspection, and agreed peer evaluation estimates from the review are not 
equivalent to Ofsted judgements. 
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1. Context and character of the school 

Eleanor Palmer Primary School is a one-form entry, over subscribed, non-selective 
community primary school in the London borough of Camden. Leaders pride themselves 
on being a ‘happy, ambitious and inclusive’ school. Pupils come from within one tenth of a 
mile of the school which is helpful in securing the school’s community.  
 
Social justice is a strong driver in shaping the school’s principles and practice. The 
provision of experiences for all pupils, such as three termly educational visits and four 
annual year group residentials for all, and the creative ways to involve parents, illustrates 
this vision and commitment.      
 
The percentage of disadvantaged pupils has fallen in recent years and is now just below 
the national average. The numbers of pupils who have an education, health and care plan 
(EHCP) is three times higher than the national average, and the number of looked after 
children is also higher than average. Close to half of the pupils are White British, with the 
other half representing a broad range of nationalities, with twenty-seven languages; these 
elements add to the richness of the learning environment.  
 
The experience of the well-established staff and the teaching school both enrich the 
experiences for all pupils and staff. There are opportunities for staff to develop in a range 
of ways, such as leading the mathematics hub and taking on subject leadership.  
 

2.1 Leadership at all Levels - What went well 

• From the moment one walks into Eleanor Palmer Primary School, the vibrancy of 
pupils’ learning experiences are evident from the stimulating environment and 
creative, often interactive displays. Pupils benefit greatly from these and show the 
utmost respect for and pride in their school.   

• Leadership is characterised by a commitment and determination to provide 
exciting opportunities and memorable experiences for all. The inspirational 
headteacher has fostered a culture where all pupils can succeed – and they do. 
All members of the school community subscribe to the ethos and celebration of 
diversity wholeheartedly.  

• An analytical and collaborative approach to school improvement is a key factor in 
the continuation of such high quality provision. Staff base what they do on 
research and tailor this specifically to the school’s context and pupils’ needs. 
Leaders are highly reflective and self-critical informed by rigorous monitoring and 
evaluation. As a result, all leaders and staff know the successes and needs of all 
pupils. This was evident in the discussion with pupils and their books where 
leaders could talk specifically to individual pupils about their recent work.   
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• The needs and views of pupils and staff are at the heart of all that the 
headteacher does. The ‘big school meeting’ brings pupils together from all year 
groups and they discuss respectfully the key issues which affect them, learning 
from each other.  

• A vibrant curriculum, with precise vertical and horizontal planning, ensures depth 
and progression across year groups and subjects. For example, leaders track the 
development of each subject’s knowledge and skills from Reception to Year 6. 
Teachers use this knowledge of the whole school curriculum in their planning and 
frequently encourage pupils to draw upon their prior knowledge from previous 
years. For example, in a Year 3 history lesson, pupils were able to recognise a 
sceptre when studying the Vikings from their previous study of the Victorians.  

• There is a clear rationale in the choice of topics and pupils are enthused by 
teachers’ planning which brings subjects to life, whether through artefacts or their 
teacher’s exciting delivery. ‘Collectables’ support pupils’ learning well and writing 
is developed very well through the broad curriculum from Nursery to Year 6. 

• Subject leaders demonstrate a strong commitment to and knowledge of their 
subjects and the associated pedagogy. This is very well supported through a 
range of tailored continuing professional development (CPD) activities, including 
the ‘tried and tested’ networks where texts are shared to support the curriculum. 
Their work with expert coaches, such as art and PE, enhances their practice and 
the experiences of pupils.  

• A tenacious focus on high quality teaching and learning is a key factor in enabling 
staff to deliver the stimulating curriculum well.  Leaders remain connected to the 
classroom as they all continue to teach. Team teaching and ‘parrot on the 
shoulder’ coaching bring about open dialogue and improvement. Adapting and 
sharing are part of the fabric of planning and teaching at Eleanor Palmer.   

• Stunning displays reflect the richness of the curriculum and showcase the 
creativity of individuals through artwork and writing.  Music and PE are also high 
profile as all pupils experience expert coaching in PE and receive funded tuition to 
play a violin or cello in Key Stage 2. The provision of other facilities such as the 
science laboratory, the ‘cycle powered disco’ and the history timeline all continue 
the development of curiosity, enquiry and enjoyment of learning beyond the 
classroom.  

2.2 Leadership at all Levels - Even better if… 

… leaders explored the reasons why pupils who achieve greater depth in reading do 
not always attain greater depth in writing.  

… all leaders continued to enhance the role of the subject leaders, for example in the 
evaluation of the impact of their curriculum area on pupils’ learning.  
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3.1 Quality of Provision and Outcomes - What went well 

• Leaders and teachers have addressed the EBIs from the previous review. Pupils’ 
books showed writing for different purposes across the school and the complexity 
of pupils’ written language develops well as pupils progress through the school.  

• Following on from last year’s EBI, lessons abound with opportunities for pupils to 
articulate their knowledge and views. Teachers’ high expectations ensure that 
vocabulary is ambitious and varied. Pupils explore etymology and recognise 
cognates to embed understanding; for example, Year 3 pupils deduced the 
meaning of the word ‘cavernous’. Pupils are used to being challenged about their 
understanding of new and familiar words, a key factor in their reading for 
comprehension.  

• Teachers’ strong subject knowledge lends confidence to their teaching across the 
curriculum. This, coupled with probing questioning, enables teachers to hold 
pupils’ attention whilst imparting knowledge, such as the explanation of the rise of 
Hitler in a Year 6 World War 2 lesson. Well-chosen artefacts stimulate pupils’ 
interests and foster dialogue about their function and meaning. Teachers’ 
enthusiasm for subjects is infectious.   

• All teachers write their own detailed termly plans. The subsequent ‘journey’ of 
learning is clear through pupils’ books due to teachers reflecting upon ‘what pupils 
know already and what they need to find out’.  This thoughtful planning ensures 
that pupils are learning what is ‘memorable’. This makes learning stick.  

• Frequent reviews of prior learning, such as through ‘3,2,1 blast off’, result in 
pupils’ desire to become the ‘experts’. In one lesson, pupils were able to recall the 
thirteen parts of the eye and they challenged classroom adults to do the same; in 
Reception, children used their own knowledge of traditional tales to adapt the 
story of ‘The Three Little Pigs’. In mathematics, reasoning is predicated on 
fluency, such as in Year 2 where pupils had to know repeated addition to reason 
their solutions. Through the ‘interrupting forgetting initiative’, adults seize every 
opportunity to check pupils’ understanding such as striking up discussions and 
feigning ignorance about key learning, sometimes whilst having lunch together.  

• Pupils’ attitudes to learning are exemplary. They take pride in everything they do 
and work in books reflects this consistently. When talking about making papyrus, 
one Year 1 pupil shouted aloud, ‘I love it so much’ and an older pupil enthused 
about the work of another pupil, stating ‘I can just hear the ‘clicking of the cups’ in 
your writing’.  

• Challenge is high due to teachers and subject coaches all using probing 
questions to elicit responses from a broad range of pupils. This questioning 
requires pupils to look back to learning from previous years and was seen 
developing enquiry and curiosity in Year 5 science.   

• Rigorous and frequent assessment informs teachers’ understanding of the range 
of pupils’ needs. This was exemplified in the high quality Early Years Foundation 
Stage (EYFS) portfolios and through the dialogue between teachers and pupils in 
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their books. Pupils are confident to improve their work by using the guidance they 
receive. Books show a balance between teacher, self and peer assessment, the 
latter boosting pupils’ confidence and knowledge of their own learning.  

• Pupils are made to think and grapple with difficult concepts. They think deeply 
and strive to get the answer right. Additional adults work seamlessly with teachers 
and support and empower pupils.  

• Teachers’ high expectations translate the well-planned curriculum into high quality 
practice and have led to consistently above average progress in external 
assessments. In 2019, pupils achieved well above average attainment and 
progress in Key Stage 2 at the higher level, especially in mathematics and 
reading.  

  

3.2 Quality of Provision and Outcomes - Even better if… 

… all teachers continued to implement the school’s reframed teaching of early 
reading and phonics.     

4.1 Quality of Provision and Outcomes for disadvantaged pupils and 
pupils with additional needs - What went well 
 

• Leaders are relentless in their determination to ensure that all pupils, irrespective 
of need, do as well as they can. Following the last review, all teachers now know 
those disadvantaged pupils with ‘high learning potential’ and these pupils are 
being closely monitored by the governors’ curriculum committee.  

• Disadvantaged pupils in 2019 outperformed disadvantaged pupils nationally and, 
in a few measures, made stronger progress than their peers at school. In lessons, 
the progress made by disadvantaged pupils was seen to be in line with that of 
other pupils.  

• Leaders have a very clear approach to supporting the learning and development 
of disadvantaged pupils. For example, Year 6 underperforming disadvantaged 
pupils are provided with a ‘private’ tutor after the school day and pupils value this 
investment in them. Teachers’ and teaching assistants’ knowledge of 
disadvantaged pupils enables them to plan activities which enhance and extend 
their learning. For example, they participate in district sporting events and visits to 
arts’ venues and museums. As part of the curriculum, key children in the EYFS 
visit a shop to buy the ingredients to make bread so that they understand the 
process from purchase to table.    

• Disadvantaged weaker readers are supported well through the provision of 
volunteer readers who listen to them read and encourage a love of reading. This 
was seen to be making a difference to the confidence and grasp of phonics by 
pupils in the readers’ group, who read and shared the stories of their books with 
visitors to the school.   
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• Pupils with special educational needs and/or disabilities (SEND) and the relatively 
large proportion of pupils with EHCPs benefit from the meticulous analysis of their 
individual needs. Their progress is tracked carefully and frequently and teachers, 
support staff and parents work as a cohesive team. As a result, although 
attainment varies, both groups make strong progress from their starting points.   

• Disadvantaged and pupils with SEND show the same enthusiasm as their peers 
due to the highly engaging curriculum. Where necessary, pupils are given support 
to access the curriculum resources through pre-teaching, word banks and 1:1 
discussions with staff to check and develop their understanding of key concepts. 
In science, pupils with SEND were confident to share ideas in response to key 
questions such as explaining the effect of speaker sound on icing sugar scattered 
on paper. Pupils in Year 2 were leading adults excitedly to look at what they were 
learning in the science laboratory.  

• Leaders ensure that the specific strengths and needs of each SEND pupil are well 
known to all staff. This enables the bespoke support provided to be a collective 
responsibility.  

• The above average number of looked after pupils are identified and included in all 
that the school does. Support for their parents is well received and regular events 
such as the coffee morning enable leaders to support and raise aspirations for 
their futures.  

4.2 Quality of Provision and Outcomes for disadvantaged pupils and 
pupils with additional needs - Even better if… 

… no EBI was identified. 

 
5. Area of Excellence  

Not submitted for this review.   

 
 
6. What additional support would the school like from the Challenge 
Partners network, either locally or nationally? 

Leaders would like to reflect upon this.  

 
This review will support the school’s continuing improvement. The main findings 
will be shared within the school’s hub in order that it can inform future activities. 

 


